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ABSTRACT 

isft' foor-step method that can. be 'Utilized to make \ 
inservice education programs more respoTisive %o the interests a^nS 
•needs of teachers and other educatiqfial perspnnel is presented. The 
first step involves assessiitg*^ teachers* attitudes and changes ^in. 
attitud^es toward inservice as measnred, by responses ^:o 3U statements 
in an inventory. % copy of the instrument is incluSled^ and^* its 
purpose, design^ and use are described. It is ^suggested that the 
second step, surveying for general inservice needs, be accomplished 
by collecting data from the appropriate individuals and notifying 
them of the needs dqtBxmined by consensus. Copies of surveys directed-, 
t„o teachWs, vocational teachers, and administrators are included as 
exam|)les. The third step is a survey tJv^t identifies participant 
strengths and weaknesses, Objectives to emphasize, and instructional 
procedures ' to utilize! Jwo examples of such an instrument are given 
along with a list of de'finitions for learning procedures. 1?he fourth 
step involves designing and conducting the planned inservice' program 
to meet participant needs identified through the data gathered ih the 
previous steps. Attached is a list of 15 guidelines for effective * 
inservice in career education batsed on the result^ of a natioh wide 
study* (Author/MS) 
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INSjERVICE EDUCATION 



A MET H OD FOR OR GANIZING AND^ IMPI,EMENTIN G INSE RVICE PROGRAMS 
■ BASED ON PARflCiPANTS' INTEREST, AND NEEDS 



.INTRODUCTION ' • ' , 

. The following is a four step method that can be utilized to make iiP- 
service 'pi^grams more responsive to the interests and needs of teachers 
and other educational personnel. , « 

The need for providing accurate inservice education that addresses it- ^ 
self to the identifijLed nee4s and interests of teachers is becoming a 
most crucial factor in providing for professional gjrowth. 

Too often^ we gather data and fail to interpret and implement it. We 
tend to continue to offer the same course again regardless of the eval- 
uation input of participants. ' ^ 

The four step process to inservice is an attempt t^ provide a* model by 
which staff can participate and learn effectively. , It is hoped that by 
participating in this type of inservice, teachers will provide similar 
experiences for their students in the classroom. 




Each o^^ the following steps are given in a sequence to provide a begin- 
ning organizational pattern. However, after one has gone through the 
pracess, it will become apparent that a person could start anj^here in 
the steps to achieve the desiijted outcomes of in-service. In brief, the 
four step process involves: 



STEP I 



SJt^P II 
STEP III 



STEP IV 



Assessing teachers' attitudes and changes in attitudes ^ 
toward in-service. ^' 

Surveying for general in-service needs. 

Assessing strengths and weaknesses of participants, objectives/ 
competencies to emphasize, and the instructional method to 
utilize for the inservice. 

'i 

Providing an -inservice package that meets the identified 
needs of participants.' 



NOTE: Attached to thts package is a list of guidelines for effective inservice 
in career education. The list is the result of a nation wide study to 
identify and varify effective characteristics of inservice programs for 
career education and further confirms the need for such a process as 
described in this package. 



STEP 




?n^^n ^ ?! °^ ^" instrument deigned to- assess the climate ' 
- for in-serylce. Ideally the Instrument should be administered by Wl ' 

school district or building personnel in cooperation with regie Jl personnel 
^ZTullllT^ duplication can be avoided and rSulta Zrl 

- fLs?ifh!/Sf^* Pne does not necessarily need" to. use this Instrument 

"^f^ J* t'e/sh^ is already aware of teacher attitudes. The in-service 

could ^Lrnr and^conducted according to Step III. This instrumetit 

' - n?^Hon nf T ° ^^'^^"^"^ P"«ent attitudes of teachers upobcom- 

piecion ox the intaervice. 

. . T ' 

There is the possibility alko of using this instrument as a pre-post 
survey for those involved in the actual in-service. 

, The use' of this instrument is determined by the desired data and purposes 
for^surveylng. The following only suggests one use for example purposes 
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Purpose/Rationale 

The use of the attached inventory is of importance if one wishes to find 
out the dlimate for in-services. 

.The attitude tKat the staff has about In-services will directly affect 
the direction and style of the next in-service.' 

The purpose of the instrument is to begin the prdcess of staff involve- 
ment in personnel developrngat. The information will be helpful in 
making in-service programs more responsive to the. needs and interests 
or teachers. \ ' 

When the survey has been completed, the results should be published so the 
staff can become aware of their peer group's feelings. 

Design' 

Teacher opinions are obtained by means of the "Teacher Attitude Toward 
In-service Education Inventory."! ^he inventory includes a series of 
34 statements regarding in-service education programs dsing a Likert- 
type scale. Respondents are asked to react to each statement. Response 
categories are strongly agree, agree, uncertain, disagree, and strongly 
disagree. Values of 2, 1, 0. -1, and -2, are assigned to their respective 
categories. . , •-•i.vc , 

The items are ranked in importance according to the study carried out 
by Brimm and Follett.-^ One could compare their teacher's attitude to 
those in the study by ranking their responses compared to the instruments. 

I 

^Statements taken from: Education Leadership/Research Supplement, "How Do 
^tTlhlTl sT. Education," by Jack Brimm and Daniel ?ollett. 
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ATTITUDES TOWARD IN-SERVICE 
INVENTORY 



\ 



Purpose 

-JSie-fmrpose^ 4f- th±e -inv^ tor determiTie teacher* ^ artitudes Edward in-service 

education. /The information will provide valuable input to the planning and coor- 
dinatinj^ pf in-service programs. 

Directions 

Below are some statements re^rding in-eervice education programs. Would you 
react to each statement by checking the appropriate column (strongly agree, 
agree, uncertain, disagree, or strongly disagree). 

There are no "right" or "wtong" answers, and.no names will be i^Jentified with 
responses. Feel free to make comments. 



STATEMENTS 



REACTION 



5. 
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1 


Strongly 


Agree 


Uncertain 


, Disagree 


Strongly 
Disagree 


The teacher should have the 
opportunity to select the kind 
of in-service activities which 
he feels will strengthen his 
professional competence* 












In-service programs should 
include special orientation 
activities for the new class- 
room teacher. 












The real test of an in-service 
program is whfither it helps 
the teacher to cope with his 
professional* tasks more 
successfully. 
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In-service programs must in- 
clude activities which allow 
for the different interests 
which exist among individual 
teachers . * ^ 












Teachers need to be involved 
in the developing of purposes, 
activities, and methods of 
evaluation for in-service 
programs. 








\ 
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• 


Strongly 
Agree 


1 Agree 


Uncertain 


Disagree 


Strongly 


t 

0 

The primary purpose of in- 
service. education is to up- 
grade '^the teacher * 9 elassroom 
, petformance. • 

— ^- ^ ] — "7— -w-^ , — . 










Disafre^ 


Teachers should receive some 
release time for in-service' 
. education activities. 






»■ 




• 


One of the most important ways 
to judge the effectiveness of 
an' in-seryicb program is 
whether the teacher uses the * 
results of the training in his 
classroom. 












One of the most motivating 
in-service activities is an 
opportunity to become 
acquainted with new teaching 
practices or innovative pro- 
grams . ^ 












A teacher should receive in- 
service credit for participa- 
tion in a graduate course at 
a university. 












If more teachers were involved 
in planning in-oervice pro- 
grams, teacher commitment to 
them would be greater . 










> 


Every teacher should be 
required to participate in 
-some in-service activities 
designed to build a team spirit 
wit-hin his school. 












A teacher should receive in- 
service credit -for research. 












We need to have more small 
group activities at In-service 
meetings. \ 












Attendance at some system-wide 
activities should be required 
of all teachers. 
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16. 



17. 



18. 



19. 



20. 



21. 



22. 



23. 



24. 



25. 



26. 



27. 



If 


Strongly 
Agree 


Agree 


Uncertain 


Disagree 


Strongly 
Dfsagreel 


Many ' In-service activities do 
not appear relevant tp any ^ 
felt needs of the teacher. 












A teacher should receive in- 
aervice credit for travel. 












The implementation of innova- 
tiioas presented in in-service 
programs is often a function 
of the support received from 
school administrators. 








• 


* 


In-service education should 
relate directly to problems 
^encountered in the classroom. 












Most teachers do not like to 
attend in-service activi tie's. 












A teacher should receive in- 
• service credit for profes- 
sional reading. 












Most in-service activities 
should be carried on within 
the school In which the 
teacher works. 




• 








A teacher should receive in- 
service credit for profes- - 
sional writing.^ 












More in-service activities 
should be scheduled during 
the school day. 












TranQfe^«^'"of^oncei)ts pre- 
sented yind skills tau|ht ' 
in in-service programs^ to 
the problems of daily, class- 
room life and school opera- 
tions is minimal. 
^ ^ 




> 




— 




In-service training seems to 
be more effective when the 
total school staff is simul- 
taneously engaged in a given 
activity. 










• 


Most in-aervice programs do 
not seem well-planned. 
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28. Our In-eervice programs seem to 
suffer from. a lack of financial 
support needed to carry them ' 
out. 

29. Most in-service programs arise 
from a study jx£ the needs and 

" problems of teaWiers. 



32. 



33. 



The objectives of Inrservice 
programs in my system are 
always specific. 

Orientation activities for the 
new classroom teacher in our 
system are^ adequate. 




There is adequate follow-up 

to determine the effects of in- 

gervice activitie s in my system. 

I wish m6re of our in-service 
programs were scheduled as 
three-hour sessions at night. 




-I 
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STEP II .7 



Once tlu- dc-ci.iion h.i-, ho,n m.:i<l,. to c.niy out an in-sj.<r,vic« , ih"thfs instance, 
Care6>r. Education^ *T tnir voy of qmuT,)! in-borvice need aroas should be'adminig- 
terod. The, follow in* J three !i ample £i ar.> provided for preview to emphasize the 
need for addressing surveys to the ap[)ropriate individuals. 

Sample "l • . 

Teacher's Self-AsKeBament inventory of Career Education Competency^ 

Area II schooln haye-;-,..t tarq'f?t .joal;. tor impl-.Tnent i nq IirHt. stops of a Career 
K<lu<.ation proqram ompha';i:-, into our school cuirirulum. There are a total of 
19 target goals for 1073-74 school year and among them are these three: 

No. 7: 40?, of ;.(.,ff will i-irticipate in 'U.iff 
dtj'vf Icfiment { re irir im;; ro irprovf? t.hoir 
iind(M-;5tandi!Ki of t h- care'er fxiucatinn 
conrr-pt, thereby improving, implementation 
ability. 



\ 



No. 8: 20*. ni .staff- will impif^vo arui dpmonntrate 
' ^ ^ c-ompr^tf^ncifTi in firovidincj rMuoor based 

fjuidanco sarvicar, for learners . 

No,. 10:, lOQ", of staff wi H inciMar.r t:h'U r riv;a tfMiojir? 

ot thf>ir proir-;f. lorial rarpfi (Mln'arujri nr*odG and 
/Uul liavo hari th«>sr^ rietnifi inf;l\j(UMi in thair 
yearly evalucU:ion. 

'Hie attachod v;af, dovU-i rvi 1,7 ttMchor romjnittpe 

thi'. t^\um\<-i In arifii'-.t ymi in lor.kinq >il your r orm-.'t r iif y for includiny a rareor 
pmphai'.is in your i n:^ f ruct: i on 1 1 {ucr jr .mu TUo r-on^PMt cuk ic»s li^itod arn Ihv.uhI upon 
a rer;farch {aojf/jt by Dr , Hiv-hard flolloway whil.^ af (Uf unn St ato nniveir,i ty and 
are the result of hir^ work v;ith teacher:; in P<;rtland and rather Oregon citie,^. 



'Four oours.'s Jjavn hcc-n dfv/r>lr,p,.,i th^if will pr-.viri.. u witli: ari f.ppMrtMnity to 
irKU(>as«» your .mp^t fri^y at v;harov»u Inv^'l yfiui r.- , Hie p!irpo',r- thi'i 
InVfUifoiy if. for you to ui-nt ily your 'it.ronqfh:; as 11 as any WMaknef.:;,-. and to 
enrihlf you to determine wh n h oi the fr>ur ryju^'U"; sli^.uld jM^'^^'id*' you v;it}i v;hat' 
y<)u nr'fd. Kacrh of thr rrnnsn;: 1- I iKMir cr^-dit r-our providpd Through 6 two 
hour mi^etinqs in G wf f^I--;. This will r riahle you t.M .sr^... t 1 'r^r more during the 
year to mr>et your indivifiual n^Mvir. rvu] at ri t.inu* mnu\ ^-njivenient to you. Hefer 
to attached chart for course descriptions .and meetinq dates. 

}\o\'J t o use the Invr? ntoi y ; 

-U'J^L^JVly^y. ^Wf^ fvuf-., i:,\rh tr.ar-hr.r will ^ r^r.p I r> t p tiii> y-lJ. Ir.vr-nf.oiy . 

V-h tr.arhcMs will r-omplntn t:hr* I'l i^^} Y '^Ud 7-12 tMar-heis wi 1 rVompVfrt7~the 

^"V*- . ^i]y'\''-' Vour ';rv^rr»r; will prr»virir> yn,j with i ri 1 rn 1 1 i -r; t-. vh'ther you 
shoubJ enroll in a partur-ul ar course based uprjn your se H -assessm^'Ut and 
diijcusGion with your principal, 

^hfnoy K. Wallls, Can^r.r Kducation specialist ' 
Portlaufl Puhlif rwhf^ols 
Career Fducation Are^j ri 

Hi)M) N.i:. Tillamook :;trr»et ' i ' ' 

{Portland, r;reqor1 *^'r7211 



' TKACtlKK's Si:r,I--A;, .|.SSM1;NT INVt;HTO|.:Y 
Career education Compotencies , K-12 



7 • iij ux -) j-o-eonhidered a superior competency. 



I can demons trato. my competeney by : 

1. explaining tho advantaye. of career planning. 



Stric^" ^ education program of th. 

cifi-scribing my bwildnv,',, long-rang. pl,„, for can-^^^r ^ . 
education and idenU fying- my role in implementation. 



4. identifying 



/ 



a. national, ir.gional and local manpower trends and nends 

aptitudo.s a.^ they r^-lato to futurn career dnci.nioao i_ 

c. career reBource materiala fflv, gamoo, brietG', kits, etc ) 

d. community, resource., available for enoching iaroe^ " 
progran,.. (ipaK. a-.nncie.., ...rvic.-e .lubp, ntc.) 

e. Le.-JUi that measure the achievomonf. of car/4r 

object i . ... ■ / 

f. cla.ssroom gua.iance skillr; usedTrrr7ar7rrr7.duc^77.7 
pi<;gi;ams 



g. relationship b.-tween avocatio'n and occupations. 



being able to analyze and explain 



tllr? job family concept, 
et c. ) 



(clu?;t.er, P"opl'--data-thingr5 , 



a. 
e. 



t he relationship br-tw.-.n comp-t enr-i e.-i rh.v,~u,Z.a 
wuln in srhool and thosr. ner-d.-d m lifv roles 
(family, ci t i zmi , ncr-up if , ona 1 ,ii,d avoeati onal ) • 
the intanlepend'Tirr. of r)c(;up,,t j „ri.'i ~~ 



4 5 



all work conKribuLe'i t<i M,,. vvoll beina of r.orietv 
how i^eople ,n various o.-cupat inns ..l,,r, funr-, u, ' 
other lite rolen. (familj?, citizen and avocatumal)^ 



4 



in tho Overview cr.urse i n r u e'^ "c '^i 'n V^^^ ' ^ " ^ "'"'^^^ '^^"^ ^^^'^^-^V^te 

toncies that you wi 11 wisb ^ . r -n hnn n '^''^'^'^ '"'"^ -'^^"-^ --PO" 

annual evaluation of teac er performlnc"' ^"'""^'^'^^ y^"- 
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THACllliR'S SliLP-A ;iSSMl:NT INVIiNTOflY 
Career Uducntion Competency, K-6 
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Keeping the needs of students in mind, rato yourself on oach item on a scald of 1 

through S. A ratin;» of 3. is considered an acceptable level of competency; a*^ rating 

of 1 is considered no competency; and a rating of S is considered a superior competency. 



I can demonstrate my competency by: 

1. utilizing 

•a. vocational literature and data, 



V 



b. 
c. 
d. 
e. 



individualized instruction material 
A,V, material, games, literature, etc. 



selected resource people in class to present career 
informdition • ' 
developed career awareness teaching guides ., 



f. parents of class members in prescnt/yg information 



on their career. 



2. directing students in • 

a. classroom projects simulating ta^ks of r^al 
workers , . -. — 



identifying career opportunitio/s related to units 
of' study, — ^ 



c. 
d. 

f. 



discussing' their cavc-cr aspirsftions , 



doing research on occupatiorj/s that arc of interest 
to then. 



using classified afls to identify and dcr.cribc 

occupations. 

identify careers of their/ parents. 



developing a qucstionnai/re for i nLcrvi c\/in^', 

parents and others about their jobs. 

h. field trips for career |u/arencss, 



1 . 



studying occupations of day-to-day cmployoos of 
local rchool ryrtcm. 



3. 



j. identifying the typo of tools, clothes, materials 
and equipment oscd in various occi'iiat ions . 

k. undcrrtanding tlio life role;.. (fanily, citisicn, 
occupational and avocational) . 

having developed tests thit measure the achievement of 
career awarenors . 1 ^. 



4, utilizing ccm^-norcial tests that measure achievement of j 

career av;arenccs, u — . — 

* Hay not apply to K-3, 

Total your points, A total of 64 for grade K-3 or 67 for I'.rado 4-6 or l)etter indicates 
V that you have an acceptable level of competency in banic career education teaching skills 
for the pratic K-6 classr'oon. You would not need to participatc^in the Im;)lcnonting Career . 
Edjacation at grades K-6 course in career education but you miy have identified conpetcncies 
that you will v/ish to strengthen. Discuss with your principal as part of your annual 
evaluation of teacher performance. 



■ O 
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TI:ACIII;R'S SnLF-ASSl;SSMIiNT INVLNTOflY 
C'-irocr nducatidii Compotcncy, 7-12 
Keeping the needs of students in mind, rnto yourself on each item on a scale of 1 throuch 
Let. °^ ^ considered an acceptable level of competency; a rating of 1 is ^ 

considered no competency; and a rating of 5 is considered L super or competency. 



I can demonstrate my competency by: 



1. 



2. 



- 3. 



identifying 

a. tasks performed by people in various occupotions 



b, 
c , 
d. 
e. 



salary levels and working conditions of occupations, 
educational requirements of occupations. - 
physical and intellectual requircncnLs of occupations 
student interests and abilities with compatable 
occupations, 



I 



vocations that can become avocations rrnd avocations 
that can become vocationri, 



g. life styles associated \/ith occupations 



utilizing 

a. activities fosterinf^ "wholesome attitudes of work 

b. measuring devices to puidc student understanding 
of sclf-intorcsts, attitudes, aptitudes 

c. information on .mnpower from emplo>anent services" 

having developed and/or utilized 

a. tests that meaj^ure achievement -^f career 
exploratory object ivcs 



b. 



vocational literature, individualized instructional 
material, career exploratory teaching guides, 

corjnunity resources. ^ 

classre^n activities ^ 
1. rieJd trips f-cr career exploration. 



Discuss career aspirations with s&udcnVs. 
Identify careers related to subject matter. 
Develop a questionnaire to interview workers" 
Projects to simulate tasks of real workers. 
'Mike a task analysis of special interest 
occupations- 

to identify 



8. 



d. 
e. 
f. 



Dictionary of Occupational Title; 
and describe occupations. 

Direct students in doing research on occupationVr 
using the D.O.T., classified jids, Occu patjonn] 

Ontlook Handbo ok, etc. ^ __TIZ1 

job family concept . 



^guidance ,skills to assist in career exploriition 
.the concept of life roles, (family, citizen, 
occupational and leisure) ^ 



Total your points.. A total of 60 or better indicates you have an acceptable level of 
competency in basic career education tcacliinn skills for the (^radc 7«-12 classroon. You 
would^ not need to participate in the Implement inf^ Career laUu ation at Grades 7-12 
courae in career education but yoH may luivc identific-l tompetcncier. that you will wish 
to strengthen. Discuss with your principal as part of your annual evaluation of 
•teacher performance. 
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Sample II 



CAREER EDUCATION PERSONNEL DEVELOPMENT SURVEY' 
(FOR VOCATIONAL TEACHERS) 



77 



Pi rections : Please circle the niimber which indicates the importance of eact^ ite 
in relatic^n to YOUR desire and need for professional developmoat. 
• , ... VERY 

' PERSONNEL DEVELOHIENT NEEDS 



IMPORTANT 



IMPROVING MY SKILLS 



AS A VO 
— 



VOCATIONAL TEACHER IN; 



1, Utilizing cluater curriculum guldee in . 
program planning and development, 

2, Organizing and working with 
vocational atudent organization , 

3, Updating technical ekllls in my 
technical area, v 

• 4. Adapting my program to work with 

Dlaadvantaged aria Handicapped stuTenfa. 

v5,. Selactlng and utllla^lng advisory comnltteaa , 

Ixnpl.enentlng career exploratory activities, 

. 7, Beyelpplng Individualized Instructional 
rpatiftVlal, ; * 

8, Inplraenting individualized Inatf uctSlon. 

9, Ualng manpower data for inat^uction^l 
plannlng^, 

* ' * J 

10 , Implement Ing' cooperative^ yotrk'' escperlance , 
.11,* Understanding the cluster proVran , 

12, Providing career guidanee to students.; \ 

13, Understanding the conce pta and objec tlvea.of 
Career and VoeationaY^edueation , ~ 

Articulating or relating my subject .^ivit'ter 
with other grade levels* 



15* Working with other teachers in 
interdiaeipllnary activitiea. 



J 



16, Developing stud ent per formance objectives ,. 

17, ' Evaluat ing effectivenosa of my program. 

18, Curriculum construction. 

19, Others (specify) . 

20. 



5 

5 

'5 

5^ 

5 
5 

5 
5 

5 - 
5 



5- 

5 

5 

5 

5 

5 



4 
4 
4 

4 

4 

4 
4 
4 
4 



4 
4 
4 
4 
4 
4 



3 
3 

3 ^ 

3 ' 

3 

3 

3 
3 

3 
3 
3 

3 



.3 
3 
3 

I 
3 



2 

c 

2 
2 

2 
2 

2 

' 2 
2 

2 

J 
2 



2 

2 
2 
2 
2 
2 




1 
1 

1 
1 

1 
1 
1 
1 



1 

1 
1 
1 
1 
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Sample III » ^ . . ' 

CAREER EDUCATION INSERVICL N^DS •ASSES.<5W:;nT INSTRUMENT 
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scnools, school districts or on a county-wide basis. 

f^h^:^5h To?' a^Mna th.- areas below " 



Indicate Potential 
Number of 

Fjarfeicjpants . 



s Rank 
1 -^^10 



B. 



Career awareness 
.Career Exploration (SUTOE) 
Career clusters 
Career education 
Long range planning 



__F. Career guidance and 'counseling 



L. 



Advisory committees, formation and use of 

Individualized instruction and 
Behavioral objectives 

Vouth organizations 

Philosophy of vocational education 

Career decision making ' ^ ^ 
Other 



School 



Representati\/^ 



PLEASE RETURN TO: 



Developed by: 



Walt Lorence 
Douglas County lED 
<"ourthous'e Annex 
Roseburg, Oregon 



lo 



(step II continued) • „ ' ' 

idlntiJiT'" d.rectea toward coj^lectinq certain data and 

overalTand t '""'^^'^ ' '^-^^^^^ -"^-Pt to proyide 

overall and soecific competencies for teachers. Sample II is directed 
to Administrators or Supervisors pf Career Ed.u^tion programs. Content 
sLn^! Tr7"'' "J considerably different than those found in Sample I. 
n^ed^ .J ^tJ/i""'"'' '° ^""^ip'^^l teachers only. Their competency 
sZtle il 1 than those who teach the^basfc education curricJum. 

on^v aiv! ' l"""^- interest and Will 

Mni ^^^'^/"/"^^f tion of concentration for in-service workshops. 
Upon completion of the survey, the staff should be notifxea^^as to the 
areas of need that were determined by cons^ensus. The'needs should' be 
written in^ the form of an in-service offering. Provide a selection of 

"rkstoTsh^'S T ''^^'''^^ n-'^-. An applicatiorfir a 

workshop should be attached to the survey report"! At this point -it is 

lirnT% r:" "^^'^^ - application of a workshop carry 

the name of the applicant. This will allow the workshop organizer an ' 
opportunity to use the final instrument for the fujhure in-sLvice 



I 
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After- participants, have been identificHl for a given workshop or courser 
J the third step is a survey that identifies streaqths -cind weaknesses, 

objectives to emphasize, and instructional procedures to utilize. Two 
examples^ipf such an instrument are attached. They include: 

1. A list of the specific objectives for the in- 



2, 
3. 



service . 

A list of expected teacher competencies. 

A column for ^the 'teachbr to indicate the strength or weakness as 
a self-evaluatipn to their ability or knowledge. 

4. A column that is markedT "em5>hasize" so that a .teacher ^ban give 
direction to the work/hop by providing in-put as to areas needing 
concentration. ' " ' 

5. A column that is titled ^'Le^arning Procedures" is provided for the' 
teacher to^choose the manner by which the learning will be 'carried 
out. .Thi^^column is^provided so that the teacher can decide how 

^^learning^^^es place, with them, best. Each area that was',^arked as 
"emphasizf'^mw have one or tnore -of the learning procedvires 'identified. 

6. A list of definitions for learning procedures.. 
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June 1974 



CADRE TRAINING 



S*Svf ^l;*' -"tlcipke Will be developed during the two-week workshop, 

we liave listed some of the competencies below. ^ i.^t»iwF. 

" . ^ ■ 

Bssed on your knowledafe, mark the" scale as to how you feel about your ability to perfora 
' ^^LaS;vT^"^^''':^'^ the column on the right if you feel we sLld e^ph^size a 

■ ■ ■ . « ^ * . 

If some of your competencies are- developed to the point that you would be wilUne to share 
your technique with other cadre members, indicate by an asterisk., "i^^mg to share 

Please return to: John Davies, 942 Lancaster Drive, NE, Salem, Oregon 97310. * 









COMPETENCIES 




CONFIDENT 
3 




■ 

RICKETY 


iSach participant will be able 
to say> write and describe; 


EMPHASIZE 


LEARNING 
PROCESS 




2 

« 


1 

o 


The State Department of 
Education's definition of 
uarcer jiaucacion 


- > - 










' The State Department of 
Education's definition of 
Career Awareness 






- • 


... ^ 




Their personal philosophy of 
Career Education 












Their peraonc^l. philosophy of 
Career Awareness 








4 ' 




The concepts of Career 
Awareness 












The objectives of Career 
Awareness 












The guidelines of Career 
Awareness 












Each p^artlcipant will be able 
to: 






t 






Develop and /or organize 
nmterials relevant to Career 
Awareness concepts 


/. 

^ j 

— / 
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Cadre ttalnlng CoiapetenejLes (Continued) 



COHFIDEOT 



^IICKETY 



3 



Develop an In-servlce ap- 
proach that utilizes their 
teaching atyle • 



Utl'llr i qucstionlnR technlquea 
and strategies to demcfuatrate 
Cateer Aworcness concepts 
and philoaophy 



Recognize attending behavior 
of In-s ervlce partlct panta 



Identify and demonstrate com- 
munication techniques a« 
t^iey relate tp the 
Individual's teaching atyle ' 



Each participant will: 

Identify their personal 
> needs agenda by the third 
day of the vbrkehop 



Write their personal phil- 
osophy for Career Education 
and Career Awareness by the 
end of the first day of the 
workshop 



Participate in materials 
preparation sessions that 
will concepttiall?.c Caiteer 
Awareness concepts 



Demonstrate group procesaea 
as they relates to their 
IndlvldtJLal teaching techniques 



LECTURE — 



.^DEFINITIONS FOR LEARNING PROCEDURES 
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The lectrure should last no longer than 30 minutes 
/ and there would be 20 minutes allowed for queatlonls 
and answers • 



READING — 



DISCUSSION 
GROUPS 



A list df books^ox materials that has the Information 
needed would be provided. The teacher would write 
a competency measurement test based on the readings 

completed* ' 

/ 
/■ 

Diffetent sizes of groups would be convened with 
concise questions and clear objectives, A know- 
ledgable resource person would be assigned to each 
group to provide direction for the discussion groups. 



CONTRACTING — The teacher can contract with the workshop coordinatoi 
; the method, procedure and evaluation for gaining know- 

ledge and cQmpe tencies ^■ 



CONSTRUCT 

CURRICULUM 

MATERIAL; 



Materials and ideas would be provided for the 
construction of teachin'^g modules to be used by 
teachers with children. 



PRESENTING 
CURRICULUM 



This approach would necessitate constructing or 
findlhg material to demonstrate to the class. 
Demonstration could occur with children live or 
Video or with the in-service class only. 



AUDIO- 
VISUAL 



The provision of films, slide/tapes, or audio 
cassette could be utilized in a le'arnlng center 
approach • 



CAREER GUIDANCE WORKSHOP 
"A SELF ASSESSMENT" 



Directions: 



/ 



Below are the objectives and/or competencies that we anticipate will be covered 
during the workshop. Based on your knowledge, need, and preference, please 
respond as follows: 

1. Column I : Mark the scale on the left as to how you feel about your ability 
to perform each item listed. 

Confident; means that you feel very secure in your ability 
to demonstrate this in or out of the classroom. 
Rickety : means that you are not very secure in your ability » 
to demonstrate this in or out of the classroom. 
Check those objectives/competencies that you feel should be 
emphasized during the workshop. 

Please indicate the method (s) by which you would like to learn *each 
competency; e.g., Reading (1) , Lecture (2) , Group discussion (3) . 
Contracting (4) , Developing materials (5) . Presentation (6) ^ 
Audio-visual (7) , Other (Specify) . Write in code number or 
Instructional method below. 
Please feel free to add other competencies. 

If you have developed some of, the competencies to the point that you would 
be willing to share with others, indicate by an asterisk. 



2. Column 11 : 

3. Column III: 



4, 
5, 



Name 



Confident 


Rickety 


OBJECTIVE /COMPETENCY 


Emphasize 


Instructional . 
Method 


1 


2 


3 






« 

0 


Each participant will be able to: 
1. Enable learners to identify 
personal capabilities and 
' interests in relation to 
career choices and requirements. 












2. Develop and Implement methods 
and activities which will help 
the learmtrs clarify interests, 
values, and career goals. 






/ 






3. Present examples which demon- 
strate the relationships be- 
tween life roles and occupa- 
tional choices. 












4. Involve the learners in activi- 
ties which will show the effects 
of personal traits, behaviors, 
values, and life styles on occu- 
pational choice. 







ER?C Ij 
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Confident 

^ 1 


^ 2 • 


Rickety 
3 


OBJECTIVE/COMPETENCY 


Emphasize 


Instructional 
Method ' 








5. Involve the learners in experi- 
ences which will demonstrate the 
kinds of conmmnieation skills 
associated with different occu- 
pations. 










• ( 


6. Know and use school and community 
resources which will improve the 
learner's career development. 












7, Provide occupational information 
for career decision-making. 












8. Develop and use activities by 
which the learners will gain and 
appljr decision-making skills. 


» 










9. Develop and implement with 
learners* methods of involving 
their parents or responsible 
agencies in the career develop- 
meni. process* 












10. X Demonstrate a knowledge of proper 
use of standardizicd and teaaher- * 
made tests in assisting the 
learner in the career development 
process. 








X 



O 
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STEP IV 

The fourth step Involves designing and conducting the planned 
inservice program based on the data gathered In Steps I, II and 
III. It should be realized that other data beside that gathered 
from participants may need to be considered. The intent here is to 
emphasize the importance of participant input in designing and con- 
ducting inservices. 



\ 
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GUIDELINES FQR EFFECTIVE INSERVICE IN CAREER EDUCATION 

« 

1. Teachers who are beginning career education programs should have a 
Longer period of in-service preparaclon instead of the usual two hours 
of characteristic of programs in this study. 

2. ' The attitudes of teachers should bt» measured by a pretest before the 
cart^er education in-service programs and by a post-test after its 
completion to determine if significant attitudinal chtjnges have occurred. 

3. Teachers should be involved "to a considerable extent in developing and * 
evaluating the in-service program for career education. 

4. Ample time sho'uld be allotted for open discussion to gain commitment to 
career education, increase unders,tanding of its concepts, and encourage 
productive participation in the program. ' 

5. Opportunities should be given teachers from divergent disciplines to 
iE^teract and relate in a cooperative manner by bringing them together 
in small mixed groups for in-service activity. 

Teachers should be encouraged as much as possible to create, innovate, 
and „ share, ideas for teaching. . • . 

A considerable, ,humber of students, parents, community members, and 
employers should ifiscuss career experiences and serve in an advicory 
capacity - during ^t^d in-service program, thereby increasing involvement 
with teachers, 'v-iAf' 

To gain a true Srl^^n* standing of the career world, teachers should spend 
^considerable time visiting community/employer sites to discuss work, 
viewing workers of different tvpes, and observing classes where career 
education j^s actually being practiced. ' 

9. Teachicrs in every discipline should be instructed in developing career- 
related activities, performance objectives, role playing, work simulation, 
student-directed learning, and individualized Instruction. 

10. Teachers should have effective instruction in dealing with students who have 
physical, ifiental, or emotional problems and with those who are unequal 

to the "average" student for social or economic reasons. 

11. lilementary tiuichers should have guidance/counseling instruction compre- 
hensive enough to provide insight about career development. Secondary 
teachers should develop skill in arjsisting students to assess interests/ , 
abilities, obtain work experience, and enter vocational programs, employ- 
ment, or pQSt--secondary schools for career preparation. 

12. A wide variety bf career resources materials and the services of an 
information specialist should be .available during the in-service program. 

13. Continuing opportunities should be given teachers for planning and choos- 
ing in-service activities that meet their needs and desires. 

14* Recognition of some type should be given to teachers who increase their 
effort or improve performance as a result of in-service activity. 

15. Teachers should evaluate in-service activities and receive information 

about program results and teacher performance throughout the year so that 
effective changes can be made where needed. 

O xcerptG taken from: Career Education Inservice Guidelines for Educational ' 
fcjvv Administrators' by Geneviawi .D. Smith and Ralph J. Woodin 



